Mabel Prichard School
Curriculum Booklet

1
Updated January 2020

Mabel Prichard School Curriculum
Throughout their time at Mabel Prichard School we have 4 key
aims for all of our pupils:

1. To learn at the optimum rate and reach their full
potential
2. To be able to communicate effectively
3. To maximise their independence
4. To develop self-esteem and confidence

We believe the above are pivotal to our pupils realising their potential and being active,
valued members of their communities.
At Mabel Prichard School, we teach in line with all subjects in the Early Years Foundation
Stage and from the National Curriculum. This document supports our teachers in ensuring
they are able to differentiate national documents for our pupils and identify the most
appropriate priorities. We also have additional subjects specific to the needs of our pupils.
Our school is organised into 3 departments:
The Primary site (including Early Years and Foundation Stage)
The Secondary site
Post 16
Detailed later in this document is how we approach and plan learning in each of these
departments. By creating the Mabel Prichard Curriculum, we aim for our students to be:
•
•
•
•
•
•

Treated as individuals;
Provided with meaningful learning opportunities;
Engaged in activities which they enjoy, and which enrich their lives;
Supported to learn and make progress;
Prepared for learning in the future;
Able to discover skills and talents and develop a lifelong approach to learning.
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Mabel Prichard School Curriculum Rationale

Art
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Outdoor
learning

Curriculum structures
We have three routes our curriculum in order to ensure each student’s needs are met and
individual strengths are recognised.
The core learning intentions for each route are:
Pre-formal
Communication
engagement
Creativity engagement
Cognition engagement
Physical development
Independence/
Autonomy

Semi-formal
Communication exploring
Creativity exploring
Physical development
Structure and routine
Independence/
social

formal
Communication skills
Functional skills – English
and Maths
PE/Sports
Life skills
Vocational skills

Curriculum progression
To ensure our curriculum enables the rationale above and offers opportunities to deepen
learning, our long term plans follow the principles outlined below.
We take a topic based approach across a two year cycle. Each topic is real and relevant to
the knowledge and skills our students need to acquire to live as independently, positively
and successfully as they can. The following topics are taught across the cycle:
2018/2019 (year A)
Term one and two (Autumn) - My community
Term three and four (Spring) - Being Healthy
Term five and six (Summer) - Safety
2019/2020 (year B)
Term one and two (Autumn) - Being Independent
Term three and four (Spring) - Entertainment
Term five and six (Summer) - The World Around Me
2020/2021 (return to year A)
Each time a student revisits a topic, planning is informed by their starting point and ensures
knowledge that has not been retained is revisited. Where knowledge has been retained and
applied, students move on to the next steps.
Long term planning is devised by all teachers and subject leads ensure there is progression
through the phases in their subjects.
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The start of the school day
Learning at Mabel Prichard School starts as soon as the students enter the building. We
aim to use the start of the school day flexibly. Class teachers are free to use this time in the
most appropriate way based on our school aims and values so they can establish the day,
prepare the students for learning and ensure a smooth transition to the day’s lessons.
Typically, the start of the day can be split into 2 sections:
9.00- 9.30 During this time pupils may arrive in class, focus on individual learning
intentions, start physio, have their personal care needs met, have shared play time.
9.30-10.00. During this time the class aim to be together as a whole group. We feel this is a
priority for building the class community and an appreciation for each other. We value each
pupil by sharing and listening to each other’s news, focusing on communication skills and
setting the day in context by identifying the day, month and weather, while the register is
taken.

The end of the school day
From 2.45pm we allocate time for students to get ready to leave. Independence is again a
key focus here. Personal care needs are met and home school diaries are written during
this time.
This time is also used to celebrate achievements and efforts from the school day. Class
teachers are free to use this time to ensure a positive, smooth end to the day.
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The Mabel Prichard Curriculum
Early Years Foundation Stage Curriculum
We provide a rich, varied and challenging curriculum which fosters children’s enjoyment of
learning and supports them in all areas of their development.
The Early Years Foundation Stage (EYFS) Curriculum is organised into 7 areas of learning
and development:
Prime Areas
The Prime areas are fundamental to successful learning and development for all children.
These areas are our main focus. They are proven to strengthen learning and develop a
good foundation for the future.
Personal, Social and Emotional Development
Communication and Language
Physical Development
Specific Areas
The Specific areas of learning are planned for during continuous provision. The learning
environment both indoors and out reflects aspects of the Specific areas. Opportunities for
your child to independently explore and discover resources are provided throughout to meet
all areas of the curriculum.
Literacy
Mathematics
Understanding the World
Expressive Arts and Design
Characteristics of Effective learning
These are focused on throughout the curriculum and built in to all aspects of child-led and
adult-led learning. We aim to create a learning community which focuses on how and not
just what we learn.
•
•
•

Playing and exploring – engagement, finding out, being willing to have a go
Active learning - motivation, being involved, concentrating, keeping on trying,
enjoying, achieving what they set out to do.
Creating and thinking critically – making links, having their own ideas, choosing
ways to do things.

All teaching and learning is based on the unique child approach which builds on forming
positive relationships, providing enabling environments, so as to ensure learning is
personalised for each child.
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EYFS Long Term Plans - Mabel Prichard School
Overview of Topic Focus –This topic focus gives an outline/overview but will be
adapted according to the children’s interest/need in each area of learning.
Year 2018/2019 (A)
Term one and two (Autumn)

Topic
My community
All About Me (EYFS)
Amazing Materials (EYFS)

Term three and four (Spring)

Being Healthy
Food and Festivals (EYFS)

Term five and six (Summer)

Keeping Safe
All Creatures Great and Small (EYFS)

Year 2019/2020 (B)
Term one and two (Autumn)

Topic
The World Around Me
Me and My Family (EYFS)
Journeys and Transport (EYFS)

Term three and four (Spring)

Entertainment
Once Upon a Time … (EYFS)
Light and dark (EYFS)

Term five and six (Summer)

Being independent
Out and About
How Does Your Garden Grow? (EYFS)
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PSHE
PSHE is recognised as an integral part of the school’s curriculum. Due to our learners
multiple and complex needs they often require additional teaching and support in many
topics covered by this curriculum area. Some of the reasons extra support is required may
include:
•
•
•
•
•
•
•

Learners’ difficulties understanding cultural norms and values
Low self- esteem and poor self- image due difficulties forming relationships
Limited access to peer, social groups and everyday settings
Communication and language difficulties
Developmental delays impacting on ability to grasp key concepts and terminology
Difficulty generalising and applying skills taught
Vulnerability of learners in social settings

It is the aim of Mabel Prichard School to provide a PSHE curriculum that encourages the
development of physical, intellectual, emotional, spiritual and social skills; equipping our
students with the skills and tools needed for adult life. We recognise that learning is a
developmental process and the need for the curriculum to be both appropriate to students’
age and their stage of learning.
Some of the topics which will be covered as part of our PSHE curriculum include:
•
•
•
•
•
•

Health and wellbeing (including ‘My Body’)
My community
Relationships
Healthy living
My life/my choice
Personal safety

Students are taught PSHE in weekly timetabled sessions. In addition to this they have the
opportunity to develop and practice these skills in other curriculum areas, for example
Science, P.E, assembly, break times, out in the community and at work experience.
Through the delivery of our curriculum it is our aim to:
●
●
●
●

Help develop a positive self- image, self-awareness and a high self-esteem
Encourage self- respect and respect for other members of society
Encourage the development of daily life skills and independence
Explore, be aware of and/ or understand their feelings, attitudes, values as well as
those of others
● promote self- knowledge to be able to express preferences
o Offer materials and resources that focus on a sensory approach to facilitate
access for PMLD learners
o Encourage and promote a healthy and safe lifestyle
o Develop confidence and responsibility
o Support learners to adapt to changes in themselves and in their environment
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o Take an active part as citizens in their immediate and wider community
Students’ subject knowledge is baselined using the MAPP school assessment system.
Targets are individualised according to EHCP outcomes. Annual review meetings provide
opportunities for the multi-agency team around the learner, parents and where appropriate,
the young person to discuss targets and progress made. Students also have the
opportunity to gain accreditation and recognition through ASDAN qualifications. As part of
our equality information and objectives, all pupils have access to a relevant curriculum
which meets their individual needs. Materials used reflect the multicultural society in which
we live.
Students in KS3, 4 and 5 are also able to develop these skills further and have them
accredited through the ASDAN Award.
Aims and Objectives for Relationship and Sex Education (RSE)
Through RSE, we aim to provide children with age appropriate information, explore
attitudes and values and develop skills in order to empower them to make positive
decisions about their relationships and health related behaviour. During the teaching of this
subject, we pay due consideration to individual family situations.
RSE is about the emotional, social and cultural development of pupils, and involves
learning about relationships, sexual health, sexuality, healthy lifestyles, diversity and
personal identity. It involves a combination of sharing information and exploring issues and
values and is not about the promotion of sexual activity.
The objectives of Relationship and Sex Education are:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

To provide the knowledge and information all students are entitled to
To clarify/reinforce existing knowledge
To raise students’ self-esteem and confidence, especially in their relationships with
others
To help students understand their sexual feelings and behaviour, so they can lead
fulfilling and enjoyable lives
To help students develop skills (language, decision making, choice, assertiveness)
and make the most of their abilities
To provide the confidence to participate in society and to value themselves and
others
To help gain access to information and support
To develop skills for a healthier safer lifestyle
To develop and use communication skills and assertiveness skills to cope with the
influences of their peers and the media
To respect and care for their bodies
To create a positive culture around issues of sexuality and relationships
To teach pupils the correct vocabulary to describe themselves and their bodies
To be prepared for puberty and adulthood
To give pupils the confidence to report an incident /concern
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Methods
All teaching staff have responsibility for coordinating relationship and sex education. It is
delivered through science, RE, PSHE, Citizenship, literacy activities and circle
time. Relationship and sex education is taught by classroom teachers, teaching assistants
and if appropriate, outside visitors such as the special school nurse and the NSPCC. A
range of teaching methods which involve students’ full participation are used to teach the
topics. These include use of video, discussion, looking at case studies, drama and role
play.
Relationship and sex education is usually delivered in mixed gender groups; however, there
may be occasions where single gender groups are more appropriate and relevant.
The content has been differentiated into levels which pupils can follow according to their
understanding not their chronological age.
Relationship and sex education is monitored and evaluated by the senior leadership team.
As a result of this process, changes are made to programmes as appropriate.
Statutory requirements
Relationships education is compulsory for all pupils receiving primary education and
Relationships and Sex Education (RSE) is compulsory for all pupils receiving secondary
education. Parents/carers have the right to withdraw pupils from sex (but not relationships)
education. Parents have the right to request that their child be withdrawn from some or all
of sex education delivered as part of statutory RSE, unless aged 16 and above where it is
the choice of the student to take part or not.
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Mathematics
Our priorities for pupils in mathematics are:
•
•
•
•
•
•

To be able to count and understand number and value
To be able to use money
To understand the passing of time
To be able to measure quantities
To develop problem solving skills
To be able to apply maths skills for real life

The need to develop a functional use of maths, underpins our maths curriculum. As part of
this, problem solving is a feature in lessons when learning across all strands of the subject.
We recognise that mathematics skills are fundamental to maximising our pupils’
independence.
Learning in mathematics is split into four different strands;
1.
2.
3.
4.

Number
Money
Time
Space, shape and measure

Learning numbers and their value provides a foundation for learning across other strands
and this is focused on particularly in the earlier age groups in the school.
Pupils have individualised learning intentions and one to one time to develop early number
knowledge. Where appropriate, they are encouraged to combine this learning with roleplay and real-life situations to apply their skills.
The ultimate aim of our maths curriculum is to prepare our pupils for adulthood by teaching
them the appropriate life skills associated with maths.
Strand 1: Number
Teaching number can be challenging as we start to count multiple objects with varying
characteristics but give them all the same number names. It can also be confusing when
one object, for example a cake, can become several objects when it is cut up; or when we
count five identical objects calling the first one, ‘one’ and the fifth one ‘five’, yet all are
identical single objects to which we give different number names. It is the understanding of
these basic concepts that must be carefully taught if numeracy skills are to be meaningful to
our pupils.
Through this strand pupils learn:
•
•
•
•
•
•

The order of number
The recognition of numbers
The value of numbers
Calculations
1:1 correspondence
Conservation of number
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We also focus on ensuring the language used around number and mathematics begins to
have some meaning for our pupils.
Pupils are taught to become confident in each stage of number and to be secure in the
prerequisite skills before moving onto the next stage. This ensures progression and
eliminates gaps in learning. Teachers must satisfy themselves that these concepts are fully
understood before moving on. This is achieved by the teaching of calculation following the
school’s calculation policy.
Strand 2: Money
Pupils start by becoming familiar with coins and notes, learning how to make specific
amounts by using appropriate mixtures of them. This will obviously require the pre-requisite
skills of shape/size recognition.
Learning in money progresses through the following:
•
•
•
•

To be able to recognise and identify coins and notes
To be able to name the coins and notes
To understand the relative value of coins and notes
To use money in a real context or role play when appropriate.

Along with developing the relevant calculations skills pupils will learn:
•
•
•
•

To count a given amount of money
To make an amount of money
To be able to make up the same value using different denominations and understand
their equivalence
To calculate the difference between two values and to be able to calculate change.

Strand 3: Time
Pupils understanding of time is taught initially through their own routine and timetable. The
pupils will learn ‘now’ and ‘next’. This knowledge enables pupils to make sense of the
school day and beyond, understanding what is happening and what will happen next.
Consistency in use of our school timetable is crucial in this. Every class works through the
timetable at the start of the day and revisits it throughout the day.
Pupils then progress to other concepts associated with the passing of time, such as
morning, afternoon and night and the days of the week, leading to the months of the year
and seasons.
When the above concepts have been developed, along with prerequisite number
knowledge, pupils will learn to read time on both analogue and digital clocks.
When pupils start to use the language associated with time (hour, minutes, seconds), they
will develop the knowledge of how long these units are.
Alongside developing the skills to read time, pupils who have the necessary calculation
skills will learn to calculate the difference between two different times and to answer
questions such as ‘How long is it until?’
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Learning time culminates in using this knowledge to manage their own day, using
timetables, planning days and events and predicting what time things happen.
Shape, Space and Measure
Through this strand the pupils learn:
•
•
•
•
•

To recognise, name and describe 2D and 3D shapes
To see shapes in different contexts.
To recognise different properties of shape
To be able to measure using non-standard and standard measures
To measure in different contexts and apply what has been learnt

Through shape, space and measure the pupils will be taught to become confident and use
the skills they have developed in shape, space and measure in real life.
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Science
Our priority aims for pupils in this subject are:
•
•
•

To understand the natural world
To develop pupils’ understanding of themselves and others
To develop an understanding of the physical world, linking to life skills where
appropriate

Science is best learnt when it is hands on, practical and delivered to encourage an
inquisitive mind. Science lessons based on real life experiences provide a framework
through which to understand the world around us. This approach enables students to make
connections between their real-life experiences and what they learn in the classroom, and
to realise how they can influence the world in which we live. Scientific enquiry skills are
taught through a broad range of topics which can also be transferred to other areas of
learning.
Scientific enquiry
Skill
Raising questions

Example
To have the opportunity to explore resources and raise questions.
e.g. in circuit building, to have the time to become familiar with the
resource, learn how things work, how they link together and to
answer their own questions.

Predicting

Using what you already know to identify what might happen in your
experiment. e.g. What will happen next? How will it change?

Method

Planning what you are going to do to answer a question. e.g. What
will you do? What order will you do it in? What equipment do you
need?

Fair test

Identifying and planning what a fair test involves, making sure all
conditions are the same, except the one we are testing. e.g. Is it a
fair test? How can we make it a fair test?

Recording data

To understand what information we are going to record. Skills
include
• Observing/ experiencing
• Measuring
• Weighing
• Timing recording can be done through a variety of methods
including ICT. e.g. Videoing

Computing and
maths curriculum
links

Concluding,
evaluating and
presenting
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Looking at the results and using knowledge from previous
experiences to explain what has happened. Sharing your results in
an appropriate format. e.g. Why did that happen? What would you
do differently next time? What worked well?

The Natural World Around Us
The Natural World Around us is divided into 3 strands; animals, plants and materials. This
is then broken down further to show ideas, progression and coverage.

Animals

Mini beasts
• What are mini beasts? Types of mini beasts land / water
animals
• Habitats and where animals live
• Categorisation
• Environments
• Camouflage
Living and no- living
• Things we need to live
• The environment and how this can affect things
• Pollution/ recycling
• Fossils and dinosaurs
• Classification of animals and the difference between
mammals and reptiles
Life cycle / food chains

Plants

What is a plant?
• Naming parts of a plant starting with the basics – ‘leaf’,
‘stem’, ‘flower’, ‘root’
• What conditions plants need to grow in, what happens if
this is not met?
• Each plant is different and has different needs just like us
• Classification life cycles.
• Compost, degradable plants, pollination, stages of growth
– they start as a seed

Materials

Man-made & natural
• Grouping and classification
• Using senses to develop understanding: sight, hearing,
touch, smell, taste (as appropriate)
Sorting materials
• Similarities and differences between materials
• Sorting by texture, appearance, transparency, whether or
not they are magnetic
• Common materials: metal, plastic, wood, paper, rock
• Some are natural, some are man-made
Suitability
• Which material is best for certain situations and why?
e.g. Waterproof materials are better for rain coats.
Changes in State
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•
•
•
•
•
•

Separating solid particles by sieving
How some solids dissolve in water, e.g. salt and sugar,
and some do not
How to separate insoluble solids from liquids by filtering
How to recover dissolved solids by evaporating the liquid
from the solution
How some materials float and some sink, why?
Experiment with how some objects can be manipulated
by squashing, bending, twisting and stretching. Some
can also be changed by heating or cooling them.

All About Me
Within All About Me we aim to develop the pupils understanding of themselves and others.
The table below outlines what is taught.
What can I do?
• Look at what a baby can do and compare with a child/adult e.g. talk, walk, see,
hear, read
The body
• Name/match parts of the body
• Label parts of the body
Senses
• Investigate and name the 5 senses and identify their uses
Organs/circulatory system
• Name the organs in the body
• Complete a map of the organs
• Describe the digestive system in humans
• Know that blood circulates round their bodies and what it does
• Identify and name the main parts of the human circulatory system
• Describe the functions of the heart, blood vessels and blood
• Describe the ways in which nutrients and water are transported within humans
Teeth, bones, skeleton
• Recognise our bodies have bones
• Name some of the bones e.g. skull, spine, rib…
• Map some of the bones
• Recognise different joints (ball and socket)
• Identify humans have skeletons and muscles for support, protection and
movement
• Recognise where some key muscles are (triceps, biceps)
• Identify the types of teeth and their functions (incisors, canine)
• Look at tooth decay and how to look after their teeth
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What do I need to live?
• Find out about the basic needs for survival – water, food, air
Growth
• Sequence the life of a human (baby- adult)
• Understand humans have children which grow into adults
• Describe the changes as humans develop to old age

The Physical World Around Us
The main aim of The Physical World Around Us is that students develop an understanding
of the physical world around them that also incorporates life skills that will benefit them in
the future. This aspect is therefore split into the four following areas:

Electricity
• Identify common everyday appliances that run on electricity
• Categorise everyday appliances that run by battery and mains electricity
• Construct a simple electrical circuit that includes cells, wires, bulbs, switches and
buzzers
• Identify and name the basic parts of a circuit, including cells, wires, bulbs, switches
and buzzers
• Identify whether or not a lamp will light in a simple circuit, for example, recognising
that a complete circuit is needed for electrical devices to work
• Identify that a switch opens and closes a circuit, for example predicting whether a
lamp will light in a simple circuit when the switch is on or off
• Identify what a conductor and an insulator is
• Identify and name some common conductors, insulators and metals that are good
conductors
Forces and Motion Forces
• Investigate how we can make familiar objects move, change direction, move at
different speeds and stop
• Compare how things move on different surfaces
• Identify that pushes and pulls are forces
• Identify that some forces can change the shape and size of an object
• Recognise that a force (push or pull) can speed up, slow down or change direction
of an object
• Identify that some forces pull objects together and some forces push objects apart
Magnets
• Identify that some forces need contact between two objects, but magnetic forces
can act at a distance
• Identify that magnets attract or repel each other
• Identify that magnets attract some materials and not others
• Compare and group together a variety of everyday materials based on whether
they are attracted to a magnet
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•
•
•

Light
•
•
•
•
•
•

Identify a variety of magnetic materials
Identify that magnets have two poles
Predict whether two magnets will attract or repel each other, depending on which
poles are facing

Investigate the properties of light
Identify that light comes from a variety of sources, including the sun
Identify that light is needed to see things and that dark is the absence of light
Identify that light can be reflected from surfaces using mirrors
Recognise that light from the sun can be dangerous and identify ways to protect
your eyes
Identify that shadows are formed when the light from a light source is blocked by a
solid object
Identify patterns in the way that the size of a shadow changes

•
Sound
• Investigate the properties of sound.
• Understand that sound comes from a variety of sources.
• Identify a variety of different sounds that can be made with their bodies and
everyday materials. • Hear and identify sounds from a variety of different sources.
• Identify how sounds are made, associating some of them with something vibrating
• Identify that vibrations from sounds travel through a medium to the ear
• Identify patterns between the pitch of a sound and features of the object that
produced it
• Identify patterns between the volume of a sound and the strength of the vibrations
that produced it
• Identify that sounds get fainter as the distance from the sound source increases
The Earth and Beyond
Seasons
• Identify changes across the four seasons: autumn, winter, summer and spring
• Identify and describe weather associated with the seasons
• Identify how day length varies during each of the seasons
The Earth and Space
• Investigate properties of the earth
• Understand that the sun, earth and moon are spherical bodies
• Describe the movement of the Earth in relation to the Moon and the Sun, for
example that the Earth orbits the Sun once per year and that the Moon takes
approximately a month to orbit the Earth
• Explain that day and night are related to the spin of the Earth on its own axis
• Describe the movement of the Earth, and other planets, in relation to the Sun in
the solar system
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Physical Education
Our priority aims for pupils in this subject are:
•
•
•
•
•
•

To develop physical awareness, coordination and skills for everyday life
To master the ABC of sport – agility, balance and coordination
To have confidence and enjoyment when applying physical skills for a range of
sports, including competitive sports
To be able to work as a team
To understand that sport and exercise are important aspects for a healthy life
To have water confidence and be able to swim

Principles of delivery and coverage
When planning learning in PE, teachers start by considering which of the skills can be
developed during the session. In most lessons, all will be focused on at some point.
Pupils learn PE at least twice a week, once in a PE session and once in a weekly swimming
session. Across the school year, all pupils develop skills in the following areas:
GAMES, GYMNASTICS AND ATHLETICS
A number of pupils at Mabel Prichard School develop basic functional motor skills during
their time at school. Advice from physiotherapists and occupational therapists support
planning in these areas.
Games
Skill acquisition is an important part of any game and can be developed individually, in pairs
or through team games, both competitive and non-competitive. These skills, which can be
taught with and without equipment, include:
•
•
•

Sending - throwing, rolling, bouncing, kicking, striking, and batting to an individual or
target area
Receiving - catching and trapping
Travelling -dribbling, bouncing, carrying with changing speed and directions

Awareness of space and other people - running, dodging, chasing and avoiding
There are four types of games that are taught:
•
•
•
•

Invasive games (i.e. football, rugby, hockey, basketball, netball)
Striking and fielding games (i.e. cricket, rounders, baseball)
Net or wall games (i.e. tennis, volleyball, badminton)
Target games (i.e. skittles, golf)

We aim to give pupils an understanding of the game rules, scoring, correct use of
equipment and knowledge of specific vocabulary. Where appropriate visits might be
arranged to watch some games being played professionally. Fostering the correct attitude
is as important as skills and knowledge, therefore, cooperation, fair-play and team spirit are
always encouraged.
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Gymnastic activities
When pupils are taught gymnastic activities, they will learn different ways of performing the
basic actions of:
•
•
•
•
•
•
•

travelling
turning
rolling
jumping
balancing
swinging
climbing

These activities can be taught both on the floor and using apparatus. As pupils learn these
skills, they will also learn to link a series of actions and how to repeat them. While
developing these skills, pupils will also be taught to make different body shapes, to develop
an awareness of the space around them and how they move within it, and to work at
different heights. Pupils work individually and collaboratively in pairs or small groups. Older
pupils are also taught to understand changes of shape, speed and direction.
Through participation in these activities, pupils develop their gross motor co-ordination and
versatility, and learn to improve the control they have over their bodies.
Athletic activities
When participating in athletic activities, pupils learn to develop basic techniques in running,
throwing and jumping, using a variety of equipment. In these activities, the emphasis is on
accuracy, speed, height, length and distance. Pupils are encouraged to measure and
improve their own performance to fulfil their own potential. Activities might include running
in relays and over short distances, throwing using different techniques, target practice,
throwing soft javelins, vertical jumps and standing long jumps.
Swimming
We believe all pupils should have access to swimming during the year, and therefore our
pupils go to swimming on a rota basis. Swimming is structured in a developmental order
from basic water confidence to advanced swimming skills. Each pupil can therefore
participate according to their individual level of ability.
A consistent whole school approach to the teaching of swimming ensures the fundamental
aspect of water confidence is continually reinforced and pupils’ skills are built upon
effectively as they progress through the school. Certificates are used to foster our pupils’
sense of achievement. The teaching of swimming is broken down into the following
components:
1. Different entries
2. Pool confidence
3. Early swimming activities
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4.
5.
6.
7.

Basic stroke work
Advanced stroke work
Submerging
Survival skills

Basic functional motor skills
For some pupils it is essential to teach basic functional motor skills in order for them to
learn and acquire movement skills which in other children may be taken for granted. Very
often this specific teaching requires additional equipment which the children can use to help
establish a stable base. Consistent language, used repetitively, is a necessary part of this
teaching. This helps the pupil to internalise the sequence of actions necessary for a
particular movement. The Basic Functional Motor Skills taught might include:
•
•
•
•
•
•

fixing
lying
lying to sitting
sitting
sitting to standing
standing

These skills are taught functionally in meaningful situations throughout the school day, as
opposed to within PE sessions.
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Communication and Literacy
Our priority aims for pupils in this subject are:
•
•
•

To develop the ability to communicate choices and ideas
To be able to communicate positive and negative responses
To be able to read and write (using word or symbols)

Communication
Communication is the process of transferring information from a sender to a receiver with
the use of a ‘medium’ in which the communicated information is understood by both sender
and receiver. For communication to be successful for both, it is important to develop the
fundamentals of communication. Learning the fundamentals of communication underpins
all future learning. It is difficult to move on to other elements of learning if these are not in
place. Pupils may develop these skills at different points during their journey through the
school.
The Fundamentals of Communication
• Enjoying being with another person
• The ability to attend to that person
• Concentration & attention span
• Sequencing activities with another person
• Taking turns in an exchange of behaviour
• Sharing personal space
• Using and understanding eye contact
• Using and understanding facial expressions
• Using and understanding physical contacts
• Using and understanding non- verbal communication
• Using and understanding vocalisations, including knowing vocalisations will be responded
to
• Regulating and controlling emotions
• Use objects and know what they do/mean
Within school we use the communication methods and mediums which are appropriate for
each individual. This can include:
• Spoken words
o The content and length of spoken information is adapted to suit the individual
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• PECS – Picture Exchange Communication System
o PECS teaches functional communication for those who find it difficult to see the need to
communicate with others. Symbols/photos are used in exchange for items that have
meaning for the individual.
• Makaton signing
o This is used alongside spoken language to reinforce the key words that are being
said. It provides the individual with additional information to help their
understanding.
• Symbol support – photographs or symbols
o Symbols support provides additional information to help the pupils understand the
school day i.e. visual timetables, now/next boards.
o Choice making can be made easier if the individuals can see the options.
o Making requests during the day.
• Objects of Reference - objects/smells/ sounds
o This is when an object/smell/sound is used to represent a specific event e.g. a
spoon/fork for dinner, a piece of towel for swimming.
• Low and high tech AAC (Alternative & augmentative communication)
o Low tech includes communication books/symbol boards.
o High tech includes iPads with communication apps, eye gaze technology.
• Intensive Interaction - Intensive interaction is an approach to teaching the pre-speech
fundamentals of communication to children who are still at an early stage of
communication development.
Throughout the students’ time at Mabel Prichard School, the following skills are developed;
many of the skills are worked on at every stage of schooling. As they move through the
school the communication skills are built on to increase independence to the individual’s
optimum level.
Key Stage priorities
The following table guides how priorities may progress as a pupil moves through the school
EYFS/KS1
Attention skills
Recognising
need to
communication

KS1/KS2
Communicating
needs
Memory
Making choices

Choice making
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KS3
Focused work –
listening &
paying attention
(with
distractions)

KS4
Communication
with members of
the public
Speaking to a
broader audience

KS5
Listening with
distraction
taking place
e.g. in
town/with traffic

Asking for help
Understanding
and interpreting
facial expression
and tone of voice

Extending
vocabulary
Eye contact
Understanding
active listening

Play skills
Understanding
routine and
structure
Understanding
and using
vocabulary
Turn taking

Following
instructions

Confidence in
speaking in a
range of
situations and to
a range of
people (tone,
manner, body
language &
language)

Communicating
Clarity of speech likes/dislikes
Communicating
Attention skills
choices
Reasoning
Engaging in
conversation

How to say ‘no’ in
a suitable way
Managing and
expressing
Identifying
feelings
emotions/feelings
Questioning
Now, next –
abstract words
Describing an
event
Developing an
understanding of Understanding
question words - question wordswho, what, why,
who, what, why,
where & when
where & when

Extending
conversations/a
nswering ‘why’
questions
Speaking in
complete
sentences
Appropriate
conversation
conventions
(talking
behaviours)
Peer
collaboration
(offering advice
& sharing good
practice in peer
group)
Using different
media sharing
points of view
Being analytical
and offering
feedback
Peer & selfassessment
Social use of
language
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Understanding
the importance of
manners and
politeness

Confidence in
sending and
receiving
messages.

Listening to
people whilst in
school and out of
school

Speaking with
technology e.g.
answer phones,
mobiles, Face
time, head sets

Being able to
understand,
accept and apply
humour, irony,
sarcasm
Understanding
cyber
communication
(benefits and
risks)
Being able to self
& peer assess
Being assertive
Being as
independent as
possible
Saying ‘no’ to
people in an
appropriate
manner

Listening &
speaking with
public in
different roles
Recognising
context - i.e.
using
appropriate
language when
formal or social
banter – irony,
sarcasm
Use of body
language and
tone of voice
Knowing words
with more than
one meaning
Self-advocacy
Listening to
tannoy
announcement
s e.g. train
station
Confidence in
sabotaged
situations –
crisis
communication

Structure of
speech –
reading body
language and
facial
expressions
Emotions –
appropriate
responses to
them
Drama/role
play/hot seating
Ask for
clarification/repe
at
Early communication development
The following table summarises the principles of early communication development.
Stage of communication

Communication levels

Pre-intentional
communication

Students may respond to
some communication
partners, though this is not
consistent.
Communication is based on
interpreting observations.
May respond to spoken
language or sounds, though
this is not consistent.
May react physically to
communication but not
intentional communicating,
for example; reach out for
things, leave a room.

Intentional communication

Knows people can be useful
Understands words
associated with familiar
routines
Follows simple 1 step
instructions
Uses some gesture e.g.
pointing, eye pointing
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Strategies to use support
communication
Consistency of routines with
consistent cues (Objects of
Reference).
Consistency amongst
communication partners
Communication passports
Point out and describe thing
s
Talk about here & now
Use objects to make
choices
Consistent touch &
movement cues/gestures
Cause & effect activities
Multi-sensory environment
Sensory activities
Use simple
speech/gesture/signs
Consistency of routines with
consistent cues with objects
or symbols
Respond to informal
communication attempts
Experience books & photos
Provide object choice and

Chooses between object (24 options)
Uses single words/
vocalisation Recognises
same photo/pictures
Knows that actions gain a
response from others

opportunities to
communicate

It is important that verbal information presented to pupils is at a level that is appropriate for
them. The amount of information in any given instruction needs to be at the level at which
they understand. In some cases, pupils level of understanding increases with their other
skills, but ensuring this is occurring makes certain pupils are learning at their optimum level.
We use 4 levels of questioning to develop understanding.
Level 1
Find one like this.
What’s this?
What colour is
this?
What did the ...
say?
What can you
see?
Show me the…
Is it X or Y?
Who is this?

Level 2
Find one that is…
can…
What’s
happening?
Who is…?
When did…?
Where’s the…?
Finish this
sentence…
What is this for?
Tell me about this
thing?
What does it do?
Find one that is X
and Y.
How are these
different?
What else is a X?
(category)
What else could
they…?

Level 3
What will happen
next?
What is … going to
say?
How did he…?
How else could he
do it?
How are these the
same?
What’s your
favourite…?
Tell me one that’s
not… - What is
a…?
Which one is…?
How did he feel?
What have they
done so far?

Level 4
What will happen if
he…?
Why did you pick
that one?
How did that
happen? - What
could he do?
What would you
do if…?
Why is it made of
that?
How can we tell?
Why can’t he…?
Why do you like
that one?
If you were X,
what would you
say/do?

Literacy
Throughout their school career, pupils for whom writing is a possibility are taught that
writing can be used for different purposes (e.g. poetry, prose, shopping lists, newspaper
articles, emails etc.) and they will be given the opportunity to use their writing skills in other
curriculum areas. Some of our pupils may only be able to rote learn the writing of their
name, but this in itself is valuable as it allows them to stake ownership of their work.
Currently teachers adopt a wide range of strategies when planning learning. These include
using letters and sounds for teaching phonics and Jolly Phonics in KS1 and Early Years.
26
Updated January 2020

There are also an enormous array of social sight words and since they are particular to the
individual, they are chosen bearing in mind what learners need to read in their daily lives.
These words are given to learners in contextualised situations and not simply given out as
lists of words to learn. Learners are also encouraged to take photos of words and signs that
they would like to work with. As with all strategies and approaches we use to teach, the
onus is always on the teacher to cherry pick those that will best serve the needs of their
pupils. For example, there may be value for some children to learn those sounds which are
used most often rather than those which are developmentally easiest.
As a school we have a wide range of texts designed to be both developmentally
appropriate and age appropriate for our pupils. Teachers use these both within whole class
lessons and for individual pupils to develop their reading skills. Elsewhere, teachers may
choose to use texts that are age appropriate, and work to modify their content to enable
their pupils to access them. This is likely to be a challenge faced continuously by teachers
at the secondary site, who seek to marry their pupils’ reading abilities with appropriate and
motivating texts. As with other areas of teaching and learning across Mabel Prichard
School, teachers deliver developmentally appropriate literacy learning through vehicles
which are motivating and inspiring to their pupils.
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Humanities
Geography
Our priority aims for pupils in this subject area: •
•
•

To inspire in pupils a curiosity and fascination about the world and its people
To equip pupils with knowledge about diverse places, people resources and natural
and human environments
To understand the Earth’s key physical and human processes

History
Our priority aims for pupils in this subject are: •
•
•
•

•

To understand their own history
To understand one event links to another and that no event or person stands in
isolation
To have knowledge of key influential people and events from the past to the present
day
To develop historical enquiry skills and know that history can be interpreted in
different ways by different people. This includes finding ways and methods to
answer questions about the past, as well as identify appropriate questions to
investigate
We refer to the national curriculum for more specific aims within our geography and
history lessons
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Computing
Our priority aims for pupils in this subject are:
•
•
•
•
•

To be able to communicate intentionally using low and high tech AAC devises where
appropriate
To be able to develop fine motor skills
To develop independent skills when using ICT devices
To understand internet safety
To understand how to use electrical equipment safely

The computing curriculum develops both skills and knowledge enabling pupils to
understand the principles of using Information Communication Technology (ICT) devices.
ICT builds an understanding of how computers work and how they can be used in pupils’
lives, enabling them to maximise their independence skills. Pupils have access to PCs,
iPads and other AAC devices which provide opportunities to use ICT within the class across
a range of subjects. This can be observed in various forms:
Use of ICT by teaching staff
Computers and ICT devices are used by staff to facilitate discussions and further develop
thinking skills; this includes the use of online learning zones such as: HelpKizLearn etc.
Computing skills
Computing is embedded across the school in all areas of learning. It is also taught in
focused computing skills sessions across the school to develop and support the emergence
of skills, knowledge and understanding when using any ICT device. These skills focus on:
•
•
•
•
•
•
•
•

To be able to use a touch screen device (developing fine motor skills)
To be able to move a device to manipulate something on screen
To be able to use a keyboard or touch screen to select letters or images
To be able to gather information from different sources and use ICT to communicate
meaning
To be able to load a resource and make a choice from it
To be able to use ICT to explore what happens in real and imaginary situations
To be able to exchange information and ideas with others in a variety of ways,
including emails and text messaging
To be able to select appropriate information sources, programmes and tools for
specific tasks, taking into account ease of use and suitability e.g. using an app to
navigate to an area or calculate a total
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Arts
Creative Arts:
The aim that underpins all learning in creative and expressive lessons is that our pupils
develop a wide range of creative skills which they explore and use with confidence as a
means of self -expression.
Art:
Pupils will be encouraged to create their own pieces of work both to express their feelings
and to record their observations.
Art is split into 3 strands:
Colour, Shape and Texture
Pupils are introduced to and given opportunities to explore the creative potential of visual
and tactile elements. This included pattern and texture in natural and made forms; colour
matching and how colour is mixed from primary colours. Often this work may link to a
project or lessons in other subjects.
Techniques
Pupils develop skills to use tools to apply common techniques including; drawing, painting,
printing, photography, collage and sculpture.
Artists and Cultures
Pupils learn about the work of a range of Artists from different times and cultures. This work
may inspire pupils to produce work based on the artist’s style or technique.
Music:
Music is a powerful, unique and accessible form of communication which can change the
way pupils feel, think and act.
Musical appreciation and the development of musical skills are valued as significant
contributors to the overall creative atmosphere of the school. Music offers pleasure and
enjoyment; it enables pupils to work together. It also develops an understanding of our own
and other cultures.
Learning in music is split into three elements
Listening
Pupils develop:
•
•
•
•
•

a general enjoyment of music
a sensitivity towards different musical moods
choice and musical preferences
an ability to analyse what they can hear drawing from what they already know
an understanding of music from different times, places and cultures
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Composing
Pupils focus on:
•
•
•
•

creating musical patterns and organise sounds and musical ideas
composing in response to a variety of stimuli
composing for a variety of purposes
modifying their work after personal reflection and other feedback

Performing
This involves opportunities to learn and explore:
•
•
•
•
•
•

rhythm and percussion
playing simple tuned/untuned instruments
the development of singing and simple song writing
improvisation
standard and non-standard notation
how to rehearse and perform with others

Drama
Drama is a valuable means of learning across subjects and experiencing concepts.
Therefore, we teach acting skills as well as the use of drama a tool for learning.
Drama lessons fall into one of two categories:
•
•

Workshop drama (focus on skills) or
Performance drama (focus on outcome)

Workshop Drama:
The structure of workshop drama aims to develop specific drama skills. The pupils are
provided with opportunities to explore, rehearse and refine new and existing skills. Activities
may include:
Drama games
Students are provided with opportunities to engage in games aiming to develop speaking
and listening skills, turn taking and to build confidence. Examples of such games include
icebreakers, name games, clapping games, trust games, cooperative learning games,
concentration games and memory games.
Auditory and Vocal Skill Activities
By investigating stimuli such as sound tracks, storytelling, video diaries, tongue twisters,
telephone conversations, dialogues, monologues and presentation skills, pupils develop
auditory skills together with their ability to project, develop clear diction, alter their voices for
a purpose and to comment on their own and others’ work.
Improvisation and role play
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Pupils develop their understanding of characterisation through improvisation and by taking
the role of familiar characters in a more structured form of role play. By engaging in
dramatic play, small group or paired improvisation and role play, pupils have the opportunity
to rehearse and apply the skills learned in all areas of workshop drama.
Performance Drama
Performance gives a sense of meaning and purpose to pupils drama work. It provides them
the opportunity to entertain and connect with their audience as well as demonstrate
learning, skills and talents acquired during workshop drama sessions.
When given the chance to perform, pupils are able to share their work with peers, other
classes and their wider educational and social community. Showcasing work enhances the
pupils’ sense of self-worth, value and independence. It also gives the wider community the
opportunity to celebrate and share achievements.
It may be appropriate for a drama lesson or series of lessons to conclude in a final
performance.
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Design and Technology
Our priority aims for pupils in this subject are:
•
•
•
•

To develop creative, technical and practical expertise to perform everyday tasks
confidently
To be able to contribute ideas to produce a design of either a product or solution to a
problem
To be able to select from and use a range of tools and equipment to perform
practical tasks such as cutting, shaping, joining and finishing
To be able to evaluate both a range of existing products and their own ideas and
products against a design criteria.
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Religious Education
Our priority aims for pupils in this subject are:
To understand the principles of faith that underpin positive aspects of our communities
To develop their knowledge of religions Religious Education (RE)
Elements of our RE curriculum are embedded in everyday life in school through promoting
our strong values and developing our pupils understanding of these values. RE at Mabel
Prichard School is split into two strands:
1) Principles of faith – this includes the values that society gains from religion that underpin
positive aspects of the wider community.
2) Knowledge of religions – including stories, festivals and ceremonies.
Principles of Faith
Principles of faith are developed in our pupils through the positive learning environment at
Mabel Prichard School, where all pupils are respected as individuals, valued members of
the community and have their achievements celebrated.
Time is taken during morning registration, and often in plenaries to share experiences and
achievements and celebrate other achievements and experiences. Our school assembly is
once a week, on Friday afternoons for secondary students and twice a week (Wednesday
and Friday) for primary pupils. These whole school events promote our pupils
understanding and awareness of the community they are in. Celebration promotes positive
views of others and recognises individual and class achievements.
Knowledge of Religions
Mabel Prichard School has pupils from many different faith backgrounds. Our pupils are
also members of a local community which includes people from all faiths. When teaching
knowledge, we aim for our pupils to understand the core of faith by looking at the heart of
the religious theme to understand the basis of religion.
To ensure learning in RE is relevant for our pupils we adopt the following approach:
Connection – linking the principle of faith or knowledge or religion to a pupil’s life.
Knowledge – What is the key knowledge we want the pupils to develop?
Senses – We include sensory experiences in all aspect of learning in RE. For some pupils
the experiences will support early sensory development and awareness, for others the
sensory elements will heighten the power of their learning and reflections.
Symbols – Pupils learn to identify important symbols and what they represent within a
religion.
Values – What are the key values we wish pupils to understand from one aspect of a
religion?
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Mabel Prichard School

Post 16 Curriculum Offer
Introduction
The Post 16 curriculum at Mabel Prichard School has been tailored to meet the individual
needs of our students. However, as a school we also believe in the importance of providing
our students with measured opportunities for success. Such opportunities provide an
important means of improving the self-confidence and esteem of the individual.
The curriculum is also designed to provide our students with the opportunity to develop and
practice skills that will prepare them for adulthood as well as allowing them entry to a
suitable Pathways course at their Local College of Further Education.
The curriculum content comprises of units of studies linked to the Asdan Personal Progress
Entry Level 1 syllabus which is outlined below:
ASDAN Personal Progress, Entry Level 1
ASDAN’s Entry 1 qualification in Personal Progress have been approved by the regulatory
authorities Ofqual/DCELLS/CCEA and are listed on Section 96 of the Learning and Skills
Act 2000 for candidates’ pre and post 16.
The course is delivered under the following five Unit titles:
● Literacy/Numeracy/ICT
● Independent Living Skills
● Personal Development
● Community Participation
● Preparation for Work
● Units particularly accessible for learners with PMLD
Within each of the above Unit titles there are a range of sub-units that are incorporated our
Key Stage 5 programme of study.
The course is very much Life Skills orientated.
Aims:
The Entry 1 qualification in Personal Progress has been developed to allow recognition
within the Qualifications and Credit Framework (QCF) of achievement beneath the Entry
level of the National Qualifications Framework (NQF).
The Personal Progress qualification spans a wide range of achievement from the ability to
encounter experiences to the ability to apply basic skills, knowledge and understanding to a
range of familiar experiences.
The qualification is offered at Entry Level 1 and below. In addition, unit certification is
available to recognise smaller steps of achievement by students who are unable to achieve
the full requirements of the qualification.
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Structure and content
To achieve the Entry 1 qualifications in Personal Progress, students gain credits by
completing units of study which provides evidence to demonstrate skills development.

Each credit has a value; 1 credit is equal to approximately ten hours of learning. Although
learners may achieve individual units, they can also accumulate the credit they gain for
each unit to build a qualification.

Learners may combine any of the Personal Progress units to reach the total minimum
credit value of the qualification.
●
●
●
●

Students who accrue 8 credits will receive an Award qualification
Students who accrue 14 credits will receive a Certificate qualification
Learners who accrue 37 credits will receive a Diploma qualification
Students who accrue fewer than 8 credits will be awarded a unit certificate,
provided they have met the full requirements of the unit(s)

By offering this particular course, which is quite unique in its content, students at Mable
Prichard School are given the opportunity to achieve a measure of examination success
which can be progressive. That measure of success can be differentiated to recognise the
achievement of each individual student in keeping with his or her position along the
Achievement Continuum.
The certificate for a unit of study is always reported at Entry Level 1. Certificates are
awarded where there is sufficient evidence that each of the assessment criteria has been
met at a standard within the range specified within the unit.
In line with QCF requirements, each unit in this suite is specified in terms of learning
outcomes and assessment criteria.
Unlike other QCF units, the assessment criteria do not pin down a precise standard at
which they must be met. Instead they set out a range of standards (all within Entry 1)
expressed in terms of stages on the Achievement Continuum. The expectation is that the
learner will progress at least one stage along the continuum before the school seeks
certification for them.
Addressing SEND areas of need through ASDAN provision.
Both the ASDAN Personal Progress, Entry Level 1 course and the Transition Challenge
supports the school in planning curriculum pathways that address individual learner’s
priorities in the four broad areas of need, as identified in the 0 – 25 SEND Code of Practice.
•
•

Communication and interaction
Cognition and learning
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•
•

Social, emotional and mental health
Sensory and/or physical needs

Individual units from the course are used to support longer term outcomes and report
writing when reviewing the EHC and transition plans (Annual Reviews).
Recreational Opportunities:
Swimming
Opportunities for physical education are provided through the ASDAN Personal Progress
scheme, in particular Developing community participation skills: participating in sporting
activities. Using and accessing our local sporting facilities is considered important for our
students as are opportunities to promote physical fitness. Consequently, a weekly
swimming lesson is timetabled at a local Sports Centre.
Panathlon
Students take part in the Panathlon activities, competing with other special schools locally
and nationally.
Olympics and County Sports
Mabel Prichard Students take part in sports events organised by local charities such as
KEEN and Active Oxford. These provide a mixture of events solely for students with
learning disabilities as well as fully inclusive events, which we believe are a vital part of our
students’ developmental opportunities.
After School Club
We run an after school club in association with a local charity, KEEN. This involved outdoor,
social, cultural and sporting activities.
The Arts
Students at Mabel Prichard School take part in a number of Arts Activities, including the
Shakespeare in Schools festival, choir activities and visits to the theatre to see plays and
music.
Outdoor Education
Outdoor education, training and recreation promote active learning through direct personal
experience and offer excitement, fun and adventure within a framework of safety.
Active learning and adventure outdoors can take place in a variety of environments: rural
and urban, local and more remote. Outdoor education, training and recreation involve both
young people and adults in a wide range of experiences, including adventurous activities on
land and water and activities with an environmental focus. Methods used include skillsfocused learning, problem solving, team building and self-reliant journeys and activities.
Challenging experiences outdoors impact powerfully upon a young person’s intellectual,
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physical, spiritual, social and moral development.
Use of the outdoors makes a major contribution to physical and environmental education
and enhances many other curriculum areas. It contributes to personal growth and social
awareness and develops skills for life and the world of work. Qualities such as a sense of
responsibility and a purpose in life are nurtured. There is also a great deal of intrinsic
enjoyment and satisfaction to be experienced from participation in outdoor activities.
Experience in the outdoors provides rich opportunities for personal and social development
through carefully structured group work in challenging situations. Trust, care, tolerance and
the willingness to give and accept support are all encouraged and anti-social behaviour is
challenged. Opportunities are presented to exhibit and develop effective interpersonal
behaviour and to work co-operatively and effectively in teams.
The purposeful use of leisure time is increasingly seen as making an important contribution
to a fulfilling lifestyle.
Outdoor recreation introduces our students to a range of worthwhile leisure pursuits which
will enrich their future lives, and develops the skills and knowledge essential for safe
participation. Outdoor exercise contributes greatly to health and fitness and continuing
participation in outdoor pursuits encourages the maintenance of a healthy lifestyle into
middle age and beyond.
Challenging outdoor experiences promote the development of communication, problem
solving and decision making skills which have currency across a range of occupations.
They encourage a positive "opting in" and "can do" attitude. Young people’s horizons are
broadened, new challenges come to be relished rather than shunned, and perseverance
and determination are reinforced. Values and attitudes developed in a context of shared
endeavour help to form a sound basis for responsible citizenship.
Vocational Opportunities
Our students benefit from a range of vocational opportunities including work related
learning, preparing for work and exploring a range of work opportunities. In the final year of
school, students have a more work focused programme and for those able, some will have
a mentor to support them into a
specific career. In the past this has
included an actor who supported a
student in going on to an acting
diploma, a chef and a carpenter.
Students receive independent careers
education information, advice and
guidance from a service called Adviza.
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